
Rethinking arts-based research methods in education: Enhanced 

participant engagement processes to increase research credibility and 

knowledge translation 

 
Arts-based research is a participatory research practice that is well established in the 

qualitative field. However, while arts-based research has been defined as the creation 

of art to generate, interpret or communicate research knowledge, there is exiguous 

literature on the creation of art to establish trustworthiness in qualitative inquiry. 

This pilot case study specifically addresses this gap in the exploration of arts-based 

research practices to determine credibility and dependability. The context of the 

research was the impact of a Digital Sabbath practice on early career teachers, as 

teachers within their first five years of teaching are among the most vulnerable in the 

teaching profession. A Digital Sabbath is the practice of unplugging from all 

technology for one day per week, with the aim of increasing social connectedness 

and mitigating stress and burnout by decreasing our overuse of technology. The 

integration of arts-based research within this case study resulted in more active 

participation of the early career teachers throughout the research process. 

Consequently, participants’ voices resonated more strongly in the research output, as 

the iterative and participatory nature of the arts-based design supported a 

longitudinal dialogue between researcher and participant. 
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Introduction 

Arts-based research (ABR) is a participatory research practice that connects embodied, visual 

literacy to more traditional academic research practices in higher education (Burnard et al. 

2018, Jagodzinski and Wallin 2013), through which any art form/s are used to generate, 

interpret or communicate research knowledge (Knowles and Cole 2008, Parsons and Boydell 

2012). Yet how aspects of ABR can be integrated with other qualitative methods in education 

is still to be explored. In the past decade there has been considerable work on ABR in 

education, but this work largely focuses on the implementation of ABR within the education 



context rather than an integration of ABR with other methods (Cahnmann-Taylor and 

Siegesmund 2018).  

While ABR approaches vary depending on the artform being used and the research 

context, it often involves the researcher interacting with their participant through arts-related 

activities; where working with the participant informs the researcher’s understanding of the 

participant’s lived experiences and results in the researcher creating scholarly arts-based 

works (Wang et al. 2017). The final output often draws on both artefacts created with or by 

the participant, as well as the researcher’s insights from data collected directly from the 

participant (e.g., interviews or field notes) or other sources related to the experience being 

explored (Leavy 2017). Through this process ABR researchers are able ‘to elicit, process and 

share understandings and experiences that are not readily or fully accessed through more 

traditional fieldwork approaches’ (Greenwood 2012, 2). Finley (2008) argues that it is 

essential for ABR researchers to work through the arts in both process and product, to expand 

knowledge about daily life and individual lived experiences, and to communicate research 

findings democratically to a broad audience. Finley’s (2008) intended aims of ABR methods 

align well with the education context through developing an understanding of human lived 

experiences of learning and by sharing research as education. 

While ABR has a strong practice focus, research in education has been influenced by 

both quantitative methods from psychology and has increasingly adopted qualitative methods 

from the broader social sciences since the 1980s (Erickson 2011, Hsu 2005). Consequently, 

the methods used to collect and analyse data in education are extensive. The aim of this study 

was to explore how ABR methods could be integrated into an interview-based study in order 

to determine credibility and enhance research translation. This paper specifically describes 



one case from the overarching study in order to illustrate how participant engagement can be 

enhanced through the ABR method.  

 

Issues with credibility in qualitative research and ABR 

With developments in qualitative research, including the introduction of methods like ABR, 

there has been debate about the validity of ‘accepted’ quality criteria (Hammersley 2007, 

Leavy 2008). Hammersley (2007) suggests that specific criteria are challenging to apply 

within the nature of qualitative work and instead the onus needs to be on researcher 

judgement: 

… qualitative researchers need to give much more attention than is currently done to 

thinking about the considerations that must be taken into account in assessing the likely 

validity of knowledge claims, exploring the consistency of these with one another, and 

considering how they apply in other situations from those in which they were generated. 

(291-292) 

 

Qualitative researchers cannot escape the subjective nature of the paradigm, as they act as 

bricoleurs who take information from a variety of sources in order to develop an 

understanding of the phenomena being investigated (Denzin and Lincoln 2000). Traditionally 

the concepts of crediblity, dependability and transferrability have been applied as quality 

measures to ensure the rigour of this research approach (Merriam 2009). This study focused 

specifically on determining credibility, proposing that arts-based methods can be used to 

enhance the way researchers make judgements about the validity of the knowledge they 

generate.  

Credibility has been defined as the internal validity of one’s research, or the 

establishment that the researcher’s interpretation matches their participants or the ‘factual 



accuracy of the account’ (Cohen et al. 2011, 181). Member checking is one common form of 

establishing credibility, and involves the researcher taking their ideas back to participants for 

confirmation of their accuracy (Harvey 2015). Yet Doyle (2007) states that there are few in 

depth descriptions of how sufficient member checking is undertaken, with the main two 

forms of member checking reported as: (1) sending transcripts back to participants for 

confirmation, and (2) conducting a member check group session where participants are 

shown the initial findings of the study and asked provide feedback on the researcher’s 

interpretation. Sending transcripts back to participants lacks rigour as they can only comment 

on the nature of the transcription and not the trustworthiness of the researcher’s interpretation 

(Birt et al. 2016). Conducting group member check sessions are also problematic as 

disconfirming voices can be silenced by the group (Birt et al. 2016). These issues have led to 

researchers employing member checking interviews with individual participants (Doyle 

2007, Harvey 2015). Yet this approach still has limitations; for example, the participant may 

feel coerced to agree with the researcher’s interpretations when in their presence due to social 

desirability bias, where a participant may act more positively to align their narrative to the 

perceived norm (Bergen and Labonté 2020). There may also be logistical challenges and 

additional consent required due to the length of time elapsed between the original data 

collection and the member checking interview (Birt et al. 2016). In addition to these 

approaches Birt et al. (2016) suggest member checks of synthesised analysed data, whereby 

participants are presented with accessible summaries of the themes for the overall data set 

and identify their experience within the themes or add to the overall analysis with additional 

information. Yet this approach also relies on the participant understanding and feeling 

comfortable to comment on the analysis that is presented to them. 

Throughout these member checking approaches there is a desire to seek objective 

responses about data in order to confirm or disconfirm their validity, but there are also 



opportunities for participants to generate new data based on their reflections on the research 

(Birt et al. 2016, Harvey 2015). These opportunities can be empowering for participants as 

they can actively shape how they are represented in research (Brear 2019). Brear’s (2019) 

approach to member checking included conducting workshops that involved both individual 

and group activities over time. This approach situated her as the learner with the participants 

actively engaging in reflecting on and enhancing her interpretation of their data, an approach 

she stated was transformative for participants (Brear 2019). Yet Varpio et al. (2017) have 

cautioned that participants and researchers often view data from different lenses, where 

participants have a personal viewpoint and researchers can be more methodologically or 

theoretically driven; the two (sometimes) competing views need to be considered in 

negotiating the member checking process.  

While ABR has grown out of qualitative inquiry, some researchers consider it to be a 

standalone paradigm (Leavy 2017). Consequently, researchers have also re-examined the 

quality measures used to assess ABR studies. Chilton and Leavy (2014) suggest the 

following criteria are more appropriate for ABR: 

 Question/method fit: a sound justification of the need for ABR methods to meet the 

intended aims of the research, 

 Aesthetic power: the quality of the artistic output to communicate meaning, 

 Usefulness: the contribution of the output in terms of its educative power, 

contribution to the artform and/or drawing attention to an issue of importance, 

 Participatory/transformative: the active involvement of silenced voices in the artistic 

output, 

 Authenticity: a transparent and reflexive praxis by the researcher, and 



 Canonical generativity: the resonance of the artistic outputs with a broader audience 

than the original sample. 

These criteria are similar to those put forward by Lafrenière and Cox (2013) who group 

quality criteria under three broad headings: (1) normative criteria that relate to method and 

ethics in general, (2) substantive criteria that relate to the aesthetics and technical aspects of 

the artform, and (3) performative criteria that relate to the effect of the final artistic output on 

an audience. While these terms are unique to ABR, they are useful in their nuanced 

definitions of what constitutes credible research in arts research. In the context of this study 

the focus of our discussion is on qualitative credibility more generally, using some of these 

specific ABR terms to unpack the role of ABR methods within the broader qualitative study 

being conducted. 

Focusing on knowledge translation 

The quality of research is always a consideration when reporting or translating research 

findings to the public. The translation of research findings is not a new concept; there has 

been much debate about the ‘research-practice’ gap in educational research and the strategies 

for translation to ensure that practitioners can make sense of and utilise findings (Hirschkorn 

and Geelan 2008, Broekkamp and van Hout-Wolters 2007). One of the strengths of ABR, as 

highlighted in its quality criteria, is the emphasis on translating knowledge for a broader 

audience (Lafrenière and Cox 2013, Finley 2008). Chilton and Leavy (2014) assert that one 

of the strengths of the arts is their ability to disseminate knowledge to broad audiences. The 

arts can translate research findings about experience as they encourage the audience to have 

an emboided experience that generates an effect (Lafrenière and Cox 2013). For visual arts, 

an installation can evoke a range of sensory responses in an audience (Lapum 2017). This 



type of audience response is especially important when the research topic is complex, 

experiential and not easily expressed in words (Gerber and Myers-Coffman 2017).  

Knowledge translation through the arts is also transformative when they draw on 

mulitple representations and symbols that are understood by a broad audience (Gerber and 

Myers-Coffman 2017). As opposed to traditional text-based publication, translation through 

the arts affords opporutnities for dialogue between researcher and audience (Gerber and 

Myers-Coffman 2017, Lapum 2017, Barone and Eisner 1997). It is important to note that this 

dialogue can occur over time, as audiences engage with various stages of ABR (Gerber and 

Myers-Coffman 2017).  

Research Context 

This study was motivated by a desire to support early career teachers’ wellbeing. Market 

research has identified that technology use is rising, with 47% of respondents in a survey of 

3500 individuals across all continents spending more than five hours per day on their mobile 

phones alone (Lu 2017). Increased use of technology can be positive, with evidence that it 

can enhance communication for both pre-service and in-service teachers, such as through 

online learning communities, professional learning or access to critical information (Selwyn, 

Nemorin, and Johnson 2017, Paris, Boston, and Morris 2015). However, teacher workload 

has also intensified at the same time as digital technology has increased in schools, with some 

teachers saying that having access to work on mobile devices extends the work day and that 

technology provides mechanisms to make teachers more accountable for their work (Selwyn, 

Nemorin, and Johnson 2017). In addition to these challenges for teachers, the increased use 

of technology has been reported to amplify stress, isolation and burnout (Burbles 2016, Ugur 

and Koc 2015), all issues that are associated with teacher wellbeing (Liu, Song and Miao 

2018). 



Stress and burnout are two issues that are already well-documented within the 

education literature as a consequence of entering the teaching profession (Buchanan et al. 

2013, Hong 2010). The notion of a Digital Sabbath practice has emerged from these 

concerns, not only for teachers but for all professionals. In a Digital Sabbath, individuals 

unplug from all technology for 24 hours each week with the aim of increasing social 

connectedness and to mitigate their increasing use of technology. This research explored the 

feasibility and impact of a Digital Sabbath practice for seven early career visual arts teachers, 

as teachers within their first five years of teaching are among the most vulnerable in the 

teaching profession. Visual arts teachers were sampled for this specific study as their 

discipline specialism results in routine engagement in online spaces, as they report using 

multimodal sources for planning and reporting teaching experiences (for example, Pinterest 

and Instagram). Yet, it should be noted that the study did not focus on how teachers were 

using technology for school. Instead, the study and this paper focus on the teachers’ 

wellbeing more broadly as their use of technology was both professional and personal. 

Method 

The study followed the seven early career teachers as they unplugged for a day a week over a 

three-month period. While the study was qualitative in design, as the participants completed a 

descriptive survey about their technology and social media habits at the commencement of 

the project and then engaged in fortnightly interviews about the Digital Sabbath practice 

during the intervention period, it was also strongly situated in arts-based research. This 

integration occurred due to the researchers choosing to employ arts-based methods to 

document the qualitative data during the project (alongside field notes, transcripts and 

thematic coding of data) to establish credibility and as a knowledge translation strategy for 

the research findings. While, to some, this study may appear ABR in its design it does not 



meet the criteria for an arts-based research framework. For example, the aims of the study did 

not necessitate the use of the arts; it would have been possible to conduct the study as a 

traditional qualitative design and produce outputs in written text to communicate findings. 

However, the researchers decided to employ the arts within the qualitative design as both 

researchers and participants were visually literate (all being visual arts teachers) and due to 

the synergy between the phenomenon under investigation (Digital Sabbath from multimodal 

sources of technology). It also supported the researchers’ desire to communicate research 

findings in a multimodal form, with the final artworks from this process being publicly 

exhibited at a local government-funded gallery so the results could be disseminated broadly 

to the wider community.  

After receiving approval from the Human Research Ethics Committees at both 

participating universities (Project 19259, approval date 25 October 2017), each researcher in 

the study recruited early career teachers to follow throughout the intervention period, with the 

first author following three teachers and the second following four. Recruitment was 

conducted via email to professional contacts of the researchers based on participation in 

previous programs run by the researchers (including a joint artist in residence teaching 

program). All of the visual arts teachers were female, with ages ranging from early twenties 

to early fifties. As early career teachers, some had permanency in their school and others 

were on short contracts across multiple schools.  

As arts practice is highly personalised, each researcher authentically engaged the arts 

during the project to meet their participants’ needs. This paper focuses on the process of the 

first author, where the arts were engaged within member checking and to ensure credible 

knowledge translation of each participants’ experience.  



For the first author, the initial survey and interview focused on rapport building and 

establishing a picture of the status quo in terms of each participants’ engagement with 

technology. The interview was transcribed and inductively coded, and the survey responses 

were descriptively analysed to triangulate the interview findings. From these data the 

researcher generated a concept sketch for an artwork that summarised the findings. This 

sketch was shown to the participant at the beginning of the second interview for critique. It 

was refined based on the participant’s feedback and then produced as an artwork. This 

process continued for the duration of the three months; however, not every interview resulted 

in a separate artwork. When the interviews covered similar themes, these ideas were 

integrated into existing sketches. On average, four artworks were produced per participant 

over the three-month period.  

The process of generating art and then taking it back to participants is not entirely 

novel. Gerstenblatt (2013) produced portraits that were then taken to participants for member 

checking to ensure they appropriately represented her research findings. However, this 

process occurred at the completion of the artworks (Gerstenblatt 2013). In this study art 

making was used as part of a dialogic member checking process where the participant was 

empowered to change or redesign the work throughout production.  

Results 

While the first author’s method was consistently applied across all three teachers, the 

research topic resulted in highly personalised journeys for each participant. In order to clearly 

unpack the method in this paper, a single case study was selected from the three teachers 

followed by the first author. This teacher, participant G, was a mature aged teaching graduate 

in her early fifties. She had completed some artist in residency work in schools but, as a first 

year graduate, was still looking for fixed employment. The initial background survey that 



explored technology platforms used, activities on devices (i.e., professional or personal use), 

frequency of use, security preferences and comfort having/not having technology indicted 

that participant G was a confident user of technology who felt physical discomfort when 

disconnected from her devices. She primarily used her devices for personal activities, but also 

used them to search for inspiration for creative activities and to maintain a professional 

profile (e.g., LinkedIn use). 

 

 

Figure 1. Artwork one, concept sketch and final work. 

 

The first artwork in the series (figure 1) was devised from the initial survey and interview 

with participant G. While the survey described online habits, the interview also unpacked the 

participant’s reasons for wanting to engage in the project as well as gathering deeper insights 

into her technology and social media use. The first interview covered themes of addiction to 

technology and online voyeurism, with participant G saying: 

 

My main reason [for participating] – addiction appears to be forming with regards to social 

media. First thing in the morning, first thing I do is sit up in bed, grab my iPad, switch it 

on and spend about an hour looking at posts, sometimes more. I’d like to be able to just 

leave it, to go somewhere, sit down have a coffee with somebody and just not take out the 



flipping phone … but the temptations, you can feel it, it’s like being drawn to this thing. 

Before it was mainly interest and keeping in touch with certain friends. Now it’s almost 

voyeuristic. I’m in a couple of chat pages for the area and a couple of the areas round about 

and it is really interesting getting involved in what their lives are about and what they have 

got to complain about. 

After listening and reading the data multiple times, the author devised the concept sketch 

shown in figure 1. At the second interview (a fortnight later) this sketch was shown to the 

participant and the researcher’s process of creating the sketch from the data was shared. This 

excerpt from interview two shows how the data were described in relation to the sketch: 

I’m thinking symbolically. I was listening to the interview again and I was thinking about 

how you say technology is all about the escapism but then it’s kind of also voyeurism, 

where you get locked into it. I have that whole analogy of the ostrich with its head buried 

down, that it’s this kind of consuming thing … but I was also thinking we were talking 

about how you connect now with your family [overseas] and friends … that there’s no 

separation in time and distance. So I’m feeling like in this background landscape I’d like 

to integrate some Australian landscape and some of your [birthplace] landscapes. You will 

be the best person to tell me the kind of things I should put there. 

The participant was generally quiet and actively listening throughout the explanation, but the 

researcher also watched non-verbal cues to determine her response to the proposed work. The 

participant laughed and said things like, ‘yes, that’s true!’ during the explanation, which 

suggested she agreed with the researcher’s interpretation. The researcher also explained how 

she planned to create a unifying background for the participant’s series of works and sought 

advice on colour and texture from participant G. The participant asked what colour the 

researcher envisioned, which was purple. This led to a long discussion about the participant’s 

association with purple, one of her favourite colours. She also felt she was a spiritual person 

and that the colour purple resonated with her for that reason. At the conclusion of this 



discussion the researcher refined the colour palette for the work and the background details 

and set to work on the final artwork. 

 

 

Figure 2. Second work in participant G’s series. 

 

The second artwork was refined over a few interviews with the participant, in the first half of 

her Digital Sabbath experience. The second artwork was communication and concentration, 

based on the following types of discussion about family with the participant: 

What is it with males wanting you to sit and watch TV, not doing something productive 

… they just want to sit … it’s this company thing … I’m still sitting here but I’m not 

watching TV, I’m doing my crocheting … it’s raised some interesting conversations in my 

family around that kind of time you spend together …   

I do carry my phone with me. It’s the mum thing. I’ve gotta be able to be contactable by 

the kids or partner. They phone, say what they have to say and [they’re] gone … less than 

a minute … they hate talking to other people on the phone. My partner will talk to business 

people for hours on the phone, me [I get] one line … 

The Digital Sabbath process was making the participant more aware about the types of 

communication among her family. She also spoke often about trying to get concentrated on 



tasks for longer periods of time as her technology patterns suggested she also had small 

moments of communication that were disjointed through social media or other platforms. 

Consequently, the second work proposed by the researcher wanted to follow the concept of 

communication as a two-way street: 

I went for the big things I think have been coming out of what you have been writing and 

what you have been talking about … I have very roughly drawn up the second work, a 

busy freeway of some description. That kind of image resonated with me when you were 

talking about trying not to get distracted and trying to listen more and concentrate more … 

that kind of two-way communication thing happening in that image, getting in the flow. 

Also I want to acknowledge a sense of movement, this is a journey and there are priorities 

you are taking on it. 

As the researcher and the participant spoke about the work they decided that the image should 

be of a freeway in the evening, almost similar to a time lapse photograph of blurred lights to 

enhance the idea of movement. Also, the participant was interested in how her lack of deep 

communication with family made her feel she was not engaging. She spoke about her brain 

having better flow when she was talking and spending meaningful time with the family, so 

the concept of flow and synapses, and abstracting the cars to just suggest movement became 

more important in the final composition.   

 

 



 

Figure 3. Third artwork in participant G’s series. 

 

Figure 3, the third work in the series, was developed from the middle month of the 

intervention. At this point the participant had overcome some of the challenges with stepping 

away from technology and started to discuss some of the benefits she had noticed: 

I have kind of used this Digital Sabbath as way to have a decent rest … which has been 

good … for the first time in years I’m starting to sleep through the night … not entirely 

sure why but it’s really good. Don’t know whether it’s got something to do with this … it 

seems to have got my stress hormones down as well. 

The participant had often spoken about sleep during interviews. Even at the commencement 

of the project she had discussed using social media and playing games on her iPad while she 

was still in bed. She also said that it was common for her to look at her phone or iPad if she 

could not sleep. Yet this had changed by the time the third work was devised. The researcher 

developed a concept sketch of a bed, not perfectly made up but recently slept in. The 

researcher wanted to the work to have the high contrast that was evident in the first two 

works, but also wanted there to be a sense of calm. Consequently, cooler colours were used 

for the bedding. As the researcher showed this sketch to the participant they had a 

conversation about how her sleep had changed, and how her children were remarking about 



how much better she had been sleeping and her energy during the day. The discussion with 

the participant at this time focused more on the concept of the work and she requested no 

changes to the proposed composition of the final artwork. 

 

Figure 4. The final artwork for participant G, a reflection on her overall experience. 

 

The final artwork (figure 4) was devised during the final few interviews with the participant. 

It followed a slightly different approach than the previous works. At the penultimate 

interview participant G gave the researcher a piece of packaging she had collected. It was 

from some essential oils she had been using throughout the Digital Sabbath intervention and 

she thought the packaging itself was an interesting texture so she kept it. Consequently, the 

researcher knew that this would be worked into the final work she was creating.  

The last two interviews, and final one in particular, focused on the participant’s 

reflection on her overall Digital Sabbath experience. Themes arising from the inductive 

coding included strategies to avoid picking up technology during the Digital Sabbath, and 

creating new habits:  

Not picking up the iPad [is an ongoing challenge]. I charge it at night, it’s right there beside 



my bed … [I’m] leaving in it in the bedroom, shoving it under my pillow or something so 

every time I go through there I’m not seeing it … there is only one person I’d be cheating 

and that’s me. [My phone] goes beside the TV cabinet, not beside me. So I’ve then got to 

get up and go get it and if I’m sitting down. I’m trying not to go on to social media until at 

least lunchtime most days … [it] was fine today because we were out and I took my book 

with me. 

The researcher was particularly taken with the strategies the participant had devised to make 

accessing her devices more challenging. The following excerpt is from a member checking 

interview after the conclusion of the intervention describes the concept for the final work: 

I have that packaging at home and I want to do something with that in the foreground 

because it is a beautiful shape and [it is] part of [your] collection [from the Digital 

Sabbath]. I feel like the background should be a maze … it has that implication of journey, 

moving, stopping, collecting, going onto the next thing. I was listening back to our 

conversation about you trying to leave your phone near the TV or away from you so you 

didn’t have to get up and get it. And I thought you’ve created challenges for yourself, you 

have to physically negotiate a maze to get to your phone.  

The participant concurred that she was creating physical barriers between herself and her 

devices, but she also spoke about creating mental barriers like avoiding technology use in the 

mornings and finding other activities to fill her time. As a result, the maze was designed to be 

non-representational, that is, the researcher did not want to create a map of the participant’s 

house or design a specific maze for the artwork. A plain three dimensional maze was used to 

emphasise the concept of this strategy that was both physical and mental for this participant. 

Of importance to the research process described above was the purposeful distancing 

the researcher employed to minimise ownership of the artistic process. One pitfall of member 

checking through an interview is that the participant may feel coerced to agree with the 

researcher’s interpretation (Birt et al. 2016). Figure 5 displays an example of the researcher’s 



own artistic practice, which is distinct from the style used for this study, shown in participant 

G’s series. 

 

 

Figure 5. An example of the researcher’s personal artistic style, Magnolia, Hydrangea, 

Strelitzia, Flamingo, 2018, charcoal and pencil on paper. 

 

While the researcher often works with landscape as a subject, the stylistic decisions differ 

greatly between her own work and the works produced as part of the study. Prior to working 

with the participants the researcher decided that working in her own style might be less 

successful when employing arts based methods in member checking, as it suggests the 

researcher/artist has ownership over the artistic choices rather than the works being 

collaborative. The researcher showed examples of her work to participants at the beginning 

of the study so they could see how the style being employed in this study was a new way of 

working for the researcher. This approach built rapport between the participant and the 

researcher as both parties were learning through the process. It also resulted in the shared 

ownership over the artworks produced, with the participant driving the concepts included and 

the researcher’s hand being open in the production of authentic imagery based on the 

participant’s data. The member checking interviews where concept sketches were shared did 

not arouse any conflict between the participant and researcher; instead constructive 

discussions ensued to make changes to the composition or presentation of the sketch, or 



deeper elaboration on the concept was given by the participant. While only one sketch was 

presented at each member checking interview, the researcher always stated that the idea was 

not finalised and indicated uncertainty about the concept if she wanted to seek further 

clarification from participants about her interpretation. 

Discussion 

The case study of participant G outlines the art-based approach taken by the researcher to 

engage in member checking. The first aim of this approach was to explore how ABR 

methods could be integrated in a more traditional qualitative design in order to determine 

credibility. The active participation of the early career teacher throughout the data collection 

process is evident in this case. The participant was able to have an ongoing discussion about 

the works and be an active collaborator in shaping the presentation of research findings 

throughout the project. While early discussions often focused on the presentation of the work 

and general agreement or disagreement with the researcher’s interpretation, the member 

checking interviews for the final two works showed a deeper engagement with research 

findings and the participant added anecdotes and further details that resulted in clarification 

of the main themes being presented (for example, the decision to have a non-representational 

maze in the final work). It was evident that the participant’s engagement with the research 

process and interpretation of her data was deepening over time as a result of frequent 

opportunities for reflection. In addition, the participant often looked at the concept sketch and 

gave examples of how her experiences matched the symbols or concepts presented in visual 

form; this type of engagement with the process was similar to the synthesised analysed data 

member checking approach (Birt et al. 2016), where participants situated their own 

experiences within a summary of themes from the overall data set. This approach mitigates 



risks concerned with participants feeling confronted by receiving their verbatim transcripts 

(Birt et al. 2016). 

While the researcher gained confidence in the dialogic member checking approach 

based on the participant’s engagement with the data over time, there was also evidence that 

this approach met some of the quality criteria for ABR as defined by Chilton and Leavy 

(2014). First, the aesthetic power of the works was addressed through discussion about the 

participant’s reading of the work and its ability to communicate a valid interpretation of her 

data; second, as illustrative above the approach was highly participatory and there were 

multiple opportunities for the participant to be active in the artistic output; and third, the 

process of creating a sketch and then actively discussing it with participant resulted in an 

authentic and reflexive praxis by the researcher. This approach made the researcher more 

connected to the member checking process as there was active collaboration. In other 

member checking approaches the researcher simply presents their interpretation and then 

gathers feedback from participants (Birt et al. 2016), yet in this study the longitudinal and 

dialogic nature of the member checking approach necessitated a participatory (but not 

coercive) role.  

The second aim of the study was to produce works that would translate research 

findings for a broader audience. While data were not collected on the final public installation 

of the works, the feedback from participants in the member checking approach has provided 

some evidence of the educative power of the works. The collaboration with the participant 

afforded the opportunity to ensure the works were authentic to their individual experience, 

and broader symbols were used to translate these concepts to enhance translation. The result 

of this process was the multimodal dissemination of research findings, which occurred 

through exhibition as well as through more traditional academic publication. One strength of 



using the arts is the sensory response it can evoke from an audience (Lapum 2017), which is 

useful when the research topic is not easily expressed in words (Gerber and Myers-Coffman 

2017). This approach is applicable to the study of wellbeing, which is a complex 

phenomenon (Liu, Song and Miao 2018). Consequently, evoking a sensory response was 

essential to enaging the audience and calling attention to our relationship with technology, 

both for teachers and the broader public. It is anticipated that this approach to dissmenating 

findings can support the research-practice gap, as teachers (and others) have greater access to 

the publicly available artworks than they do traditional academic outputs. The democratic 

access to research findings is essential in knowledge translation back to practice, and 

paticularly in providing opportunities for teachers and others to reflect on their own 

engagement with technology.  

While this study shows some distinct benefits to engaging longitudinal, ABR 

approaches to member checking there are some challenges that need to be considered and 

addressed by researchers. First, it is can be challenging for a participant to make sense of a 

researcher’s interpretation of their data and this approach requires a participant not only to 

comment on the interpretation of data but also its representation in a visual form. These dual 

layers to member checking may have an effect on the conversations between participant and 

researcher and require careful planning and consideration on the researcher’s part. In this 

study, the issue of interpretation was addressed in two ways: (1) through sampling, where 

both researcher and participant were art teachers who were confident in visual language and 

in analysing visual works; and (2) through the longitudinal design, where there were multiple 

opportunities to engage in the process so that it could be refined over time. The researcher 

ensured to ask probing questions about the sketches so to elicit conversation about both the 

interpretation of data and then the presentation of those data in visual form.  



Second, there are some issues around ethics that need to be addressed in this type of 

research design. In this approach there is clear collaboration between the researcher and the 

participant in the co-creation of the final artworks. In a traditional ABR framework it is 

common for the artist to produce works that are inspired by the participant, but in this study 

the participant (through the member checking interviews) shaped the creation of the artwork 

in addition to the providing the inspiration for it. In this study, the participant is active in data 

analysis and generation alongside the researcher but under the National Statement for Ethical 

Conduct in Human Research the participant is also entitled to remain anonymous in research 

reporting (National Health and Medical Research Council 2007). In this study the issue was 

addressed through discussion with the participants, who could choose to be made identifiable 

in the presentation of the final works if they wished. Yet this is an area that requires further 

exploration in co-created ABR and research studies that include co-created or designed non-

traditional research outputs.  

While the researchers in this study were the primary artists, it would also be 

interesting to explore the potential for participants to individually generate artworks that are 

then the starting point for interviews about the research topic. This approach may further 

empower participants in the research, but was beyond the scope of this study. Creating 

artworks can take considerable time and the researchers did not wish to place additional 

burden onto an already vulnerable population, given the burnout and stress issues previously 

identified within the early career teacher population. However, in collaboration with 

participants, it might be possible to address issues of co-creation through more co-

participatory or participant-led artwork production. 

Future research in this area could also examine the efficacy of this method beyond 

visual arts teachers. While visual literacy was deemed important for deep discussions about 



the artwork to occur, our multimodal society means all individuals have a degree of visual 

literacy from daily interactions with technology platforms. The extent to which this method 

can be replicated with individuals who are ‘outside’ the arts is yet to be examined, as is the 

potential for other artforms (or other products) to be employed within this type of research 

method. 

Conclusion 

This study contributes to method through the integration of ABR to interpret data and 

perform member checking within more traditional qualitative education research. The 

approach piloted in this study supported deep engagement from the participants in the 

member checking process, with the illustrative case study presented giving one example of 

the types of conversations that occurred to both create the artworks and confirm the 

credibility of the data presented by teachers in the study. In a multimodal and multi-literacy 

society, this approach to member checking gave participants a unique way of returning to the 

data and the researcher’s interpretation of those data. In this study, the approach was not 

confronting and discussions around both data interpretation and aesthetic presentation was 

present in most member checking interviews. 

The second aim of this study was to integrate ABR as a knowledge translation 

strategy for the interview data collected. While this paper has focused on how the method 

supports the development of credible data for presentation in an exhibition, the evaluation of 

this method to enhance education knowledge translation to a broader public context is yet to 

be conducted. Nevertheless, ABR has a history of engaging audiences in challenging and 

authentic experiences (Lapum 2017), which is one of its strengths as a methodology. It is 

anticipated that this strategy, in combination with traditional academic publications, will 

strengthen the connection between research and practice.  



The approach used in this study is just one example of innovating and integrating 

methodologies to best meet both the needs of the participants and research aims of the study. 

While further refinement is needed, participants’ voices appeared to resonate more strongly 

in the research output as a result of the iterative and participatory nature of the ABR design 

conducted over time. 
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