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Article type : Ful-length article

Translanguaging, Emotionality, and English as a Second Language | mmigrants:
M ongolian Background Women in Australia
Abstract

Drawing onithestranslanguaging practices of Mongolian backdrdinglish as Second
Language (ESL) immigrant women in Australia, this stpdynts out two main theoretical
points: (1) when translanguaging moves beyond the classroony prmzade ESL
immigrants with an emotionally and linguistically safecpavhere they feel comfortable in
managing their_negative emotions through employing multgriangled layers of linguistic
and paralinguistic resources; (2) translanguaging data fptesents that these ESL
immigrants saresdeeply emotional and are prone to depressiong pibitiir mental wellbeing
in jeopardy.»As.a result of their depression, their acadeamceotration is inhibited, as is
their abilty..to learn English well or easily. We, as THS@lucators, therefore, need to
consider two.eritical educational implications: (1) how B®migrant students use different
linguistic repertoires outside the classroom, what theyatadut, and which emotions they
prefer to express in which forms of their linguistic repiest and their multiple emotions,
traumas and psychological issues embedded within theiplulivays of learning, being,
and speaking; (2) consolidate appropriate interventions aimediaing depressive
symptoms that have the potential to negatively impact agadserformance existing in L2

sociocultural. context

1. Introduction: Translanguaging and Playfulness
Translanguaging has received increasing attention from TE®@blars and
educators«in pedagogical settings in recent years, vidtlgea number of studies and
resources avallable for classroom practices and astiiack, 2020; Goodman &
Tastanbek, 2020; Kim & Par®., 2019; Tian, Aghai, Sayer & Schissel, 2020). The primary

concern of translanguaging reiterates the troublesomenass, uselessness, of demarcating

language categories, for the fiexabaénd fluid transitioning between and across languages in
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the classrooml{ & Zhu, 2013; Otheguy et al., 2015), presenting more nuanced ahd-on-t
spot negotiation of linguistic resources for meaning- makirig 2Q18). The main focus is on
language learnersand users’ “fluid and creative adaptation of a wide array of semiotic
resources, and‘“a product of their sociohistorical trajectories through kitoue of
interactions wacross space and Tinfelawkins & Mori, 2018, pp. 2-3)t is, thus, understood
through complex: processes of entangled and intertwined ceseouthe (dis)assemblages of
flud, mixed, kaleidoscopic, and non-static semiotic resources, Snedations, acts, genres,
and repertoires (Dovchin & Lee, 2019). Translanguaging problemdtisesoncept of fixed
language boundaries, and their inadequacy to comprise comtivenipmactices formed out
of the complexity of linguistic, non-linguistic, and semiotic mgres in an effort to
apprehend sthe critical hurdle of linguistic diversity (Blomemt, 2019)n today’s highly
diverse classrooms (Sultana & Dovchin, 20T%he main ethos of translanguaging indicates
that the so-called languages (e.g. English, Japanesgb&tome continuously dis-invented
and reconsttuted (Makoni & Pennycook, 2005), whie language asersvolved with the
constant process of semiotic mobilty across time, spacegaaodrces, and dislocation from
and relocatien=into newer social contexts (Canagarajah,; Zdiagarajah & Dovchin,

2019.

Translanguaging pedagogy is often positively identified, whenereases student
creative engagement, allowing the fiexibility to appreciabhd use the home language
school, whie students can stil learn the targetuagg (Menken & Sanchez, 2019). It eases
the pressure of not having to constantly dwell on resporalihg in the target language,
providing language learners with a safe and conveniente garcia & Li, 2012). Students
may take translanguaging to heart, feeling the ease aridtodlidy participate in classes,
instead of being.inhibited by the idea of having to use thaytarget language (Menken &
Sanchez, 2019 The fluidity of translanguaging may further highlight detnts playful
interactions ,(Li,& Zhu, 20199)r “playful naughtiness” (Creese & Blackledge, 2010, p.111),

where students®“linguistic repertoires are often connected with formSpefasure of doing

things differently? (Pennycook, 2007, pp. 41-42). Students may engage in multiple forms of

the laughing@aspect, where they are able to create secat@grnative lives in the classroom,
with playful ‘interactions and exchanges (Sayer, 2@l8ana, Dovchin & Pennycook, 2013).
Translanguaging is often regarded as‘thdification of culturé’ (Li & Zhu, 2019, p. 13),
subverting the roles and breaking the boundaries through $tagients employ
translanguaging as space and resources for creative andiveowse of parodic language

varieties to“mock their teacher, to mock each ottjer,] to mock their school’s attempts to
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transmit reified versions Otulttural heritagg’ (Blackledge & Creese, 2009, p. 352hese
playful aspects of translanguaging are identified with thedoof pleasure, fun, mockery,
teasing, banter, and humour (Dovchin, 2015), accentuating stusemt® of joy and comfort
(Kim & Park, 2019) whie alowing their rebelious side to re#ii® dominant language
ideologiesm (ki&Zhu, 201p

Meanwhile, a very important consideration that has commbebin overlooked in the
literature, IS the evidence of translanguaging used by spdakdgal with complex issues
such as depression, despair, frustration, trauma and eegattional expressions. The
playfulness in translanguaging pedagogy has quite extendoelged on frivolous
exuberance\of language learners, usualy dweling mowviality and vivacity than
actual or potential precarious realties that occur betfiadclassrooms. This study, therefore,
seeks to intervene in this research gap and expand teatceritical dialogues in
translanguaging 'by moving beyofiglayfulness’ where the rights and wellbeing of
language learners are at stake.

2. Translanguaging and Emotionality

By moving @away from the dominant focus on jubilant sceneplayfulness$ that have
dominated ‘thetranslanguaging pedagogy, this study seeks tghhighle fact that when
translanguaging moves to certain contexts beyond the classtomay becomeEmglish asa
second language (ESigmigrants’ safe emotional space to manage, express, and negotiate
one’s complicated emotional, psychological, and mental issuegregby precarious
ived experiences, affected by failing social and econontwaonks (Piler & Takahashi,
2011). ESLimmigrants may experience a vast number of challenging isitsatt some point
during their pre/post settlement, such as cultural agdidtic shock, trying to fit into a new
environment.ineluding schools and workplaces, learning newferedif languages,
unemployment_or survival jobs, lack of access to academidihealportunities,
homesicknessywseparation, loneliness, and other discrimirizd®ad exclusions in the
various contexts,of the host society (Dovchin, 2019; Park S.Ye&sin, 2008). Since the
language ofinstruction in school, university, or work mgdtiis English-only, ESL
immigrants=must follow English as the primary languageriatilum of a host society
(Pacheco, 2018). As a result, they are also under continuousurpre$ speaking, thinking,
writing and communicating through Standard English in baetitutional and non-

institutional settings in the host society (Piller, 2016).
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The accumulation of these chains of stressful evestshave negative impacts on
immigrants’ emotional state, physical and mental welfare, weakening one’s sense of
belonging to the host society and other severe long-lastinchgisgical and mental
conseguences such as depression, fear and anxiety, shosk, astceself-harm (Husain &
Howard, 2047)=Piler (2016, p.194), for example, ré&pan example of an international
student from South Korea, wheft a suicide note under her unit coordmator’s office door
because she was about to fail a unit at the Universityyahey. In that note, the student
described herself as a ‘loser’ who did not have enough English to cope with her course. She
felt ‘guilty’ that her English was not better and that she ‘betrayed’ her parents with her poor
English, and other people who cared for her. Dovchin (2020) réjmitliscusses the cases of
international” students in Australia who suffer fromicgs psychological damages such as
social withdrawal, sense of non-belonging, low self-esteem, ded anxiety over using and
speaking English: in academic and non-academic settingsse Tisychological traits are often
triggered by their experience with linguistic racismhsas“ethnic accent bullying and
“inguistic stereotyping. Dovchin (2020) also reports the death by suicidea ©hinese
national and-Melbourne university student, who had extibdigns of undiagnosed mental
il-health owver his insecurity of English skils, confrontilagguage barriers and experiencing
study dificulties™at university. Drawing on a large cari domestic migrant worker
trauma narratives characterised by repeated crigagegaard (2015) notes that these women
suffer from trauma and unspeakable humiliation. As thes®en make sense of their
traumatic experiences, it becomes clear how ag@ort becomes essential in the narrators’
attempts to rewrite their life stories from victimhoodstovival and beyond.

Canagarajah (2017), lkewise, presents how Zimbabwean nuskmgvin UK
hospitals of the UK conform to the monolingual language regeints, whie also adopting
mid and hidden forms of translingual resistance througlagemg with in-group strategies.
When they! are,together, they employ translanguaging witlealihg external pressure of
using only English in a standard form. They seek to overcbeie inadequacy in formal
English competency through collaborative language produbtjohelping each other
produce materials that may satisfy institutional exgeets (Canagarajah, 2017, pp-~32).
Establishing “in=group translanguagingy thus, deemed as free of surveillancésafe housés
for these nurses, as they seek out each other for cansolatnotional affinity, and spaces
for relief. Because they were able to find relief fromirttown interactions, they are

eventually more likely to work more efficiently (Canaganaj2017).
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Understanding the various elements, standards, and mudtgpiexts that constitute
translanguaging in relation to ESiomigrants” emotionality is thus important for TESOL
educators, who are looking for different ways to support ESL cormesnilt wil raise
awareness among TESOL educators in terms of understaB@hgmmigrants real-life
emotionale mental, and psychological condttions, acknowledgingeteay learner comes
into the classroom with multiple outside factors thatctaifect their fundamental learning
abiiity (Benson, 2011; Sandwall, 2Q1De Costa et al., 2019). In fact, recent studies in
second language acquisition have similarly highlightesliniportance of supporting ESL
students’ socio-emotional experiences when learning a new lang(Baek et al., 2020).
Some sholars_advocate for teachers’ support strategies to help students manage their varied
emotional and psychological issues and encourage them toichihanachieve their learning
goals (Meyer & Turner, 2007). In particulan the second language learning context, the
importance of teachers' skils and strategies to decraageabe learners' negative emotions,
while encouraging their positve emotions has also beenasispt (Macintyre &
Gregersen, . 2012)nderstanding how the learners’ emotions work in learning and
pedagogicalsdecision-making could offer language learneréivpoand meaningful learning
experiences,, (Macintyre & Gregersen, 2012). If studentslealing with emotional, mental,
and psychological issues outside the classroom, they wibenats prepared or focused on
learning (ParksM.H., 2014). It is therefore imperative to comevithp ways to identify those
problems and address them early on.

One, valuable means of understanding these important Sfasttirough investigating
translanguaging in different real-lfe scenarios of our siisgdebecause highly intense
emotional expressions triggered by precarious psychologicaimanil issues often remain
masked by students in the formal situations and could welishesociated from academic
contexts_sueh _as the classroom (Dovchin, 2015, 2018). Academinsttndional culture, in
particular,,Constructs emotional rules for its participantsontrol their "bad" and "negative"
emotions such“as anger, anxiety, frustration, and vuligyathile expressing their
"posttive” andslegitimate” emotions such as empathy, @Es)nkindness, and being carefree
(Ding & DesCosta, 20185konou & Miler, 2020; Wolff & De Costa 2017). Consequently,
the emotionality,.of ESL learners can be suppressed, asribeynger constant academic
pressure of speaking only English and being subjected to wocative surveillance in the
classroom. For this reason, we know far less about the nuathagth-day, and highly
individualised emotionality of our students. It is essemtiainderstand our students’

emotional and psychologitaealties in understanding their hindrance towards their language
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education. How wiling or motivated are they to learn? Vnatthe hindrances and
obstructios for education? What things actually discourage or demetitlatir focus on
learning? What happens when these ESL immigrants teavelassroom and go back to their
real world? How to build a curriculum that can account for iBShigrants emotional and
mental welbeing within the classroom?

Investigating translanguaging of ESL immigrants, thusksdo contribute to the
literature i TESOL by investigating their complex ematioand mental circumstances in
relation to their English language learning practices/ioBe the classroom, there is a much
broader range of interactional contexts than can exitiei classroom, where the only people
that a student_can interact with are the teacher dmad students (Nunan & Richards, 2015).
By revealing" intimate emotional and psychological expererag of the realm of the
classrooms ‘and into the light of critcal academic aisalythis study seeks to examine how
the daily “lived translanguaging practicesf ESL immigrants may help us better understand
our students lived_ experiences. Two main research questions are, thus, addressed in this
study: (1) what devices, modalities, and resources aseditito form translanguaging for
Mongolian baekground ESL immigrants in Australia in dert®on-classroom contexts? (2)
how is translanguaging recruited by Mongolian background ESligiants in Australia to
construct, manage, negotiate, and express their reducedraomental, and psychological
issue®

3. Linguistic Ethnography

Thestudy presented in this pajgebased on a larger linguistic ethnographic (LE)
research project which investigates the daiy languagetices of 100 culturally and
linguistically different (CaLD) ESL immigrants with dis& sociolinguistic, ethno-racial, and
religious backgreunds Iving in Australia. LE is a quali@tidesign used in understanding
language .users’ everyday linguistic experiences and practices in reallife contexts, applying
the adoptien sefboth “linguistic” and “ethnographic” views (Maybin & Tusting, 2011). Out of
the broader 100 research participants, the paper specificallgefoan eleven women of
Mongolian "Background lving in Western Australia (see Tdblevho were observed from
the periodsof August 2018 until August 2020 in multiple offineceda(see Table 2R
“snowballing “method (Beauchemin & Gonzélez-Ferrer, 2011), was applied, where a
research participant was recruited from one particular research participant’s recommendation
to another. As the Mongolian community is very small in ¥esAustralia, all participants,

more or less, knew each other. As a result, a corpus of resedatis started growing
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immediately. Snowballing as a purposeful method of sampling wasuaéd to identify and
select groups of CalLDs based on their sociolinguistic and esiwigl- background, requiring
that participants were immigrants to Australia (15 yeatsss) and that they were of non-

English speaking backgrounds.

“Include Table 1 about here”

Thelgualitative method of open ethnographic observation (OE®@peof the main
methods ofdEpwas primarily used to document the languaggicesa of these ESL
immigrants “ingnformal settings. OEO can be applied to obdbevparticipants as they gmo
with their ives and ental documentation through fietllkes of multiple observations, on the
spot interaction, and reflections that are experiencethébgthnographer on site of the
investigation (Copland & Creese, 201B)turther sets up possibilities for the constant and
extended company between the researcher and the kejpgaisicthrough informal
discussions,, interactions, and interviews, making theogthphers interpretations more
accurate and reliable as they have the opportunityetdecimore meaningful relationships
with the participants whie accessimgmore in-depth insight into participants' perspectives,
thoughts,“and actions. OEO also permits for the formatiomutfal partnerships, or as
‘discursive_shadowing” noted by Dewilde & Creese (2016), to which the researchethand
key participant are ofteno-invested and collaborated in the dialogues. As an ethnagtaph
the researcher plag multiple roles: observer, researcher, interlocutor aeddfi Since the

researcher shared a similar ethno-linguistic backgroutid these women (Mongolian),

some of these rales were either mutually exclusive pplsmented each other at other times.

Whie maintaining these multiple rolesaschalenging,it also allowed valuable and in-depth
insights. .Because the researcher and participants heagisbed a close and trusting
relations hip,=the“participants were generous with theiowats and narratives.

Overal, 32 hours were spent with these women in divergiagse and 11 hours of
communications  were audio-recorded. All extracts in thigepaere retrieved from these
hours of.audio-recordings and observations. Most of the timegedlbarcher spent 1-2 hours
with the participants without using any audérording, cooking, shopping, hiking, visiting
cafes etc. After spending considerable time togetherpdtgipants were informed about the
beginning of the audio-recording and the main questions aexrin order to understand

what participants’ everyday sociolinguistic practice would look like. The maiestjans
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were geared towards these women’s challenges of living in Australia, their linguistic chaice
and problems, and their emotional and mental welbeing atiorelto their English practices
(see Appendix 1 for interview gquesti§nsin that way, participants gained the opportunity to
share their stories as they were experienced by themellaas offer their own reflections on
matters recognised by the researcher (Copland & Creese, 2015)

Interactions were primarily conducted in Mongolian, but Ehglvas also used
sporadically, depending on the participants' linguistic choicdioAtecordings in Mongolian
were manually transcribed, and the primary Mongolian tesee translated into English by
the researcher.,The standard Cyrilic Mongolian textevrmnsiterated by the researcher
into the Roman.Mongolian scripts folowing the Leipzig GlogsRules to ensure easy
accessibility” to the readers. Data examples were tia@dcby modifyirg Ladegaard’s
(2014) transcription conventions in Appendi%. Recordings with English were transcribed
using the online certified Trint software which ensudata security management. Trint
allows users_to upload the audio fle in English and autoafigti transcribes it using
artificial inteligence. To ensure rigorous and aceuatalysis, the data colected from OEO
enabled thesresearcher to further analyse the findingsrevthe researcher used two different
methods (deductive codes/inductive codes) for the verificadibthe findings. The analysis
tracked both deductive codes related to research questions aivéndiodes associated
with participants’ reflections. It also enabled verification and editing of text trapssrito
ensure the accuracy of the information, whie thd fir@nscribed text is exported to a Word
fle. After double assessment and cross-examinationeafidka through these two codes, the
corpus data was thematically analysed into sets of mame#) which were then categorised
for their linguistic' and content similarities and diffeces. After the completion of data
coding, data extracts from interactions were not only sedhfrom the perspective of what
research participants tell us (content) but also howtteys (linguistic analysis of
translanguaging; tones, paralinguistic features, emotions, dts.)isTsignificant because it
offers some™first=hand insights on how translanguaging praaticeur both in terms of its

structure amdweontent (Dovchin, 2019).

“Include Table 27about here”
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The data analysis has ilustrated thhte®even Mongolian women, including
international students, housewives and employed immigribaote reported their common
goal (1) "to successfully integrate into the Australiatiety" and feel in order to do so they
have (2) "to improve their English language [through] atime’. Although these women
have been living”in Australia for a while, they are sidither confident nor content with their
level of English. “As a result, a majority of housewives employed immigrants attend
English classes offered for immigrants around the couetry, free English classes at public
libraries, the Adult Migrant English Program (AMEP) thyg Australian Government,

English classes,at TAFE - Technical and Further Eibucanstitution, that provides a wide
range of predominantly vocational courses); while intesmati students are only focused on
courses throughtheir university hosts.

Nevertheless, tilse women’s English learning journey has not been very smooth, as
one of the most challenging issues that hinder them froosife on their English language
education seems. to be related to depression. All eleven wasmennoted their encounter
with both major and minor depression since they started liimdy studying in Australia.

Ther depressiensis mostly associated with homesickness, gdelbss) unemployment,
academic failures, the pressure of using only Englissgrihination, language and cultural
barriers, ‘and-loneliness. As a result, these women aréleotoafully focus on their
academic lifeg=education, learning, and improving their &mgli

More alarmingly, most of these women are also not able to sgelrém
professional psychologists or therapists because they acenfident enough with their
English to share their mental and emotional problems witiise-speaking psychologists.
Instead, they becomeir own therapists and counsellors as they listen to each other’s
problems, sympathise, and reflect their own issues andnged, seeking each other out for
consolation,, emotional affinity, and spaces for relief. Th& reammunication medium for
thesein-group=interactions has been identified as translanguagitigeses ESL immigrants
feel no extérnal authoritative pressure of using onfgli€in or sticking to certain emotional
norms or secial“obligations. In the next sections, theartien between the researcher and
participants=during OEO wil be presentdlle participants in Section 4 are the
representativesyof ESL immigrants, who have been lvimd) veorking in Australia for at
least around ten years; the participants in Section Hhanepresentatives of international
students who have been living in Australia between 1-3year

Ethics
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TRANSLANGUAGING, EMOTIONALITY, ESL IMMIGRANTS 10

The study was conducted with regulations for ethicalarebeapproved by the Human
Research Ethics Office, Curtin University, WA (HRE2018-05For to data collection, all
participants received the participant information sheets(aobjectives, ethical concerns, and
researcher’s contact information), consent form, and the project leaflet in a physical or a
digtal form.=Assmost participants in the study were naiv@aEnglish speakers, additional
detailed explanation adapted to their level of English oy was provided to ensure a
complete understanding of the research aims and questions.tibugh there were no
foreseeable risks, discomforts, orinconveniences from therchspiject, all participants
were stil provided contact information for counselling sew if the project at any stage
impaced their_psychological welbeing. Participation in the reseavas voluntary, allowing
participantssto'withdraw at any stage of the research préjqarticipants have been given
pseudonyms  to'ensure anonymity.

4. Depression, ESL immigrants and translanguaging
Extracts 1 and_2 presented in this section are retrieved tfi®rarger audio-recording corpus
of OEO, which_contains an informal interaction betweeroBahd the researcher. As they
cook dinnerstogether in Bolsr house, Bolor starts sharing some of the most challenging
times she had experienced since she migrated to Austweiian she got married to an
Australian.man, who was working in the mining sector onlyblia. When she first arrived in
Australia, herEnglish was not necessarily good, astsined attending available English
classes in public lbraries around her city. Unfortunatshe started suffering from
depressionydue to homesickness and loneliness and was nat fableston her English. She
started smoking heavily and drinking wine while cryingbglherself. Due to hervo

proficiency'in English, she was also not able to seek psycbalogssistance.

"Include Extract There”

During the OEO, Bolor expressed her degrspeak English with the researcher in order to
practice her English, as the researcher starts spelakgigh (lne 1). Once she starts
revisiting her encounter with depression, she besdmghly emotional, and her voice starts
trembling and becomes wobbly (ine 2) whie responding to trearelser's question in

English (ine 2). However, as soon as the conversation lescemotionally tense, Bolor
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TRANSLANGUAGING, EMOTIONALITY, ESL IMMIGRANTS 11

starts predominantly using Mongolian throughout the coatlers Her use of English
resources smoothly transittions into the Mongolian repertwinen she poses a rhetoric
guestion, “something like that | baikhgui yu téefdomething like that, you know what |
mean?] (line 2). Here, the English phr&semething like thétis absorbed into the
Mongolian= question-phrase] baikhgui yu tee?[“you know what | mea’? She then

recalls themoment, when her daughter’s old song book started playing during the garage
cleanup, which reminded her of depressive moments (line 3), proceedih Mongolian
entangled with some traces of English resourtemorytet [“with memory] — the
combination,of;the English worémemory’ and the Mongolian suffix-tei” [*“with”).

Between lines_5/and 7, her emotions get more intensbeasostinually sobs, while taking
repeated breaks, gaps, and pauses. In line 5, she sharesfth@dyirauma of losing her
father in Mongolia when she was in Australia. Inline 7, she eatgls her feeling of intense
pain whie listening to #asong again and the urgency to immediately switch sbagy off.
While stil crying, Bolor further notes that she hasliged in that particular momerhat she
was actually depressed. The integration of the bitsp@aes of English resources is apparent
when Bolor states that she hated her depresSidigted that timé? (ine 7) through abrupt
and loud vaice. In the meantime, this English expressi@mt@ngled within the Mongolian
syntax system;Ter duug sonsson chini bi shuud ingeel | hated that time! Shuud ochood
untraamar sanagdaaflT listened to that song. | hated that time!l just wanted to turn that
song off] (line7). Bolor also incorporates the English phrasiepresset embedded within
the Mongolian termsfaimar’ [‘awfully’] and “baisali [was], producing the expression,
“aimar depressed baisaj{l] was awifully depresséf§l Here, Bolor is involved with
translanguaging 'in which the muttiple layers of Engli®isources embedded within her
predominant_Mongolian repertoire, expanded by the expressionsotifr@tity such as
sobbing, pausing, raising her voice and whispering. As Bolar mgete emotional, she starts
explaining.‘why. she was not able to attend her Englisheslalsscause she could not drive
and faled herdriving exams due to her difficulties insjmgsher exams in English.

"Include Extract2 here”

Bolor’s depression got worse when she failed her driving test several times in
Australia. She was not able to get to the places whereeale wanted to be, including her

English classes. As Bolor further states in her imerv“l could not even attend my English
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TRANSLANGUAGING, EMOTIONALITY, ESL IMMIGRANTS 12

classes anymore as I couldn’t drive. I was so frustrated because | really enjoyed attending
those classes. Those classes were keeping nie ($aeeview during the OEO, September 9,
2018). Bolor, therefore, felt an even greater urgency to impheveEnglish because her
driving tests were also heavily dependent on her Englisficipncy. Unfortunately, her
depression became a significant hindrance for Boldocusing on her daily activities and
responsibilities, ‘let alone her English language educaltiolne 2, Bolor describes how she
felt confined and restricted when she failed her driviest, tand her loneliness, using the
combination of the Mongolian expressidjoloonii” [“driving”], and the English word,
“exany” entangled within the Mongolian suffix;-daa’ [the], forming the phraséjoloonii
examdad [*the driving exaij. The driving test faiure affected her emotionally and
mentally as'she cried hersétb death; while feeling “handicapped Bolor incorporates
“handicappel within the Mongolian phrasé'sanagdsan tig“the period when one feels
‘handicapped’”’], producing “handicapped sanagdsar’ (f¢he period when one feels
handicapped.

Note also that the Russianised Mongolian idiomatic expreSsi@shin terefj[“a car
or somethingwlike’ thd} — the combination of the Russian root tefmawuna” [“car’] with
the Mongolian phrasetereg’ [“cart’] is formed. The localisation of Russian is associated
with the 'seciolinguistic history of Mongolia when it was telige of former USSR for 70
years until 1990. After 1990, Mongolia peacefully transitionedf ifsem acommunist to a
democratic society. During socialist Mongolia, the Russsngubge was the most important
foreign language. The old Mongolian script, inherited byMugolians from the Genghis
Khan era, was replaced with the Russian Cyrilic atithe, which is stil the standard
orthographic system of contemporary Mongolia. Consequently,alsé@ common for
Mongolian speakers to use Russian linguistic resources, ngsRugsian originated words
and expressions _have been absorbed into the Mongolian langodgeurrently used as a
local language..By the end of the audio-recording, Bolor corsplaseself, as her crying
seemd to have“helped her reaalfcathasis.” Ladegaard (2014) highlights the evidence of a
link betweenserying and catharsis in the context ofdarelomestic helpers in Hong Kong
who sharedstherr trauma narratives with the researdihile there is no evidence of the
long-term effect, of crying, his study provides some evidethet there is at least a short-term
positive effect of crying in the form of emotional reli@ome of his informants, who cried
continuously as they shared their traumas, became notaoy vocal and open after they
cried. Similarly, Bolor was heard mentioningjlilaad setgel ongoichikhlod[“l feel much

better after crying during the OEO. Extract 3 offers another example of an E8hgolian
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TRANSLANGUAGING, EMOTIONALITY, ESL IMMIGRANTS 13

immigrant, Khulan, who also suffered from depression lke Bolor. The reseraend Khulan
are enjoying coffee in the café, whie Khulan is desgidiow she lost her motivation to

learn English and Ive afull life in Australia due tridepression. As Khuladescribes, “I

was not able to focus on practisihg my English because Justaso depressed because of my

new life mrAustralia. Studying English becomes the taisig in your mind when you are
dowri’ (Intefview during the OEO, September 9, 2018).

"Include Extract 3 here”

In line A, Khulan compares her previous established lifa prbper job and
education in_Mongolia to her currefitnemployed life in Australia, where shéstays home
all day’. Khulan is extremely sad, which is expressed by herspoften voice with long
pauses andsbreakdowns, and by her constant and repeated tagsqu&€$ee? [“Right?”] -
at the end ofsherseach statemewthen she repeats “Tee?’, she raises her voice with long
pauses, asfif she is trying to hold her emotion, whileinigviter discussant to agree with her,
or seeking affirmation and validation from her interlocutéthulan defines the fundamental
reason forsher depression: tligt“from hero to zero” scenario where she had it all in
Mongolia_while” she lost everything in Australia becauseNongolian university diploma
was not accepted as the legitimate evidence of her @du@atd skil in Australia.

While Khulan uses linguistic resources from thissguages sucasEnglish, Russian
and Mongolian;, they are neither clear-cut nor desirab&trianslanguaging lens as they
camouflage . through complex forms of combination. It is fbe¥enot possible to rule out the
possibility thatithese camoufiaging phrases could eitherobe Russian, English or
Mongolian:=Ferexample, Khulan uses the Anglicised Monggbarase,‘depressend orstn
[“had depression”] — the integration of English expression “depression” into the Mongolian
phrase “orsor’ [“had”]. Shefurther uses the Russianized Mongolian term, “diploom
bolokhguishd [“diploma didn’t work™] through lengthening the sound ‘o’ in the original
Russian word, “ounzom” [“diploma”], into the Mongolian phonetic system “diploom” while
also adding the"Mongolian phraSeolokhguishd [“didn’t work™]. It could be possible that
the Russian word “ounzom” has been Mongolianized through the assimilation within the
Mongolian expression, “-iig Khuleej avahgui[“wasn’t accepted”], creating the Russianized

Mongolian term“diplomiig khuleej avahgui[“diploma wasn’t accepted”]. However, the
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English version of “diploma” could not be necessarily ruled out either. In line 3,Khulan
explains that her motivation to learn English, includihg motivation to do anything in life,
has decreased due to depression, using another camouflaging ‘plotisaatsgui
bolchikhdog’ [“losing motivation”]: the combination between the English term, “motivation”
and the Mongolian phse, “-gui bolchikhdog [“losing or having no”], where the

“motivation’ has been Mongolianized through replacing the “-tion” with the lengthened
Mongolian sound, “-aats [-gui bolchikhdod] Nevertheless, there is another possibility that
the word for motivation in Mongolian could also be from English term “motivation” or
Russianterm,, “motuBamus” Or [“motivation™].

Overall,_both Bolor and&hulan are able to share their most emotional but precarious
moments through translanguaging while finding emotionadfredatharsis and linguistically
secure and safe environment during the conversation. fflwleslanguaging practicese
attested in contexts where different linguistic (EngliRussian, and Mongolian) and
paralinguistic_resources (cries, long/short breaks, pausgssidbes, whispers, wobbly
voices, tag-questions, soft voices) are layered and extatmgiether to express their intense
emotion of sadness, faiure, grief, and loss, while revisitone of their darkest times
depression;swhich caused these women to lose their focusandtion to ive a

meaningful "social life, yet alone, to learn and advance Erajlish.

5. Depression, international students and translanguaging

Out of eleven research participants, five Mongolian wonamnecto Australia as
international. students. They all have indicated theiggle with minor/major depression in
relation to theirmacademic faiures, mostly based on theidamleg barrier, and the constant
academiegpressure of speaking and writing in English. AsilNdascribes;1 became so
stressed 'when“I'realised that being a non-native speakegigh in Australia is haunting. |
was so confident, with my English when | was in Mongolia, @sod at my university here,
my confidence level went to zero. I've realis’m so behind” (Interview during the OEO,
September 20, 2018). Another international student, Erdene,: states

| cried almost every night because I couldn’t understand what I was supposed to write
for my assignments. | als@uldn 't contribute to classroom interactions because | was
ashamed of my English. | never felt so lonely and horrible in my liferbefinterview during
the OEO, September 11, 2018).
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Their depression significantly hinders them from successfaldemic performance.
In order to manage their stressful times as interndtistilents in Australia, these women
spend considerable time together for emotional relief angatisn Consider the examples
below, where the researcher is hanging out with herflie®t, Gerel, who is an international
student fream=Mongolia. They are taking about another Mongatfigernational student, who
suffered fram clinical depression in Australia. Themmednversation topic started with the
challenges "of being an international student in Ausfradcluding how Gerel encountered
discrimination due to her Mongolian accent when she speakistEin the classroom. Gerel
further notes that her mental welbeing was at its twehen she started her first assignment
at her university.. Then their conversation transitida their Mongolian friend, X, who came
to Australiasas an international student. X could not sutae&er academic studies due to
the language barrier, constant pressure of using Englisth low confidence in her English
abiities. She faled her university exams multipkes and was not able to make friends or
socialise. As a result, X suffered from clinical depressind tried to commit suicide.
Eventually, “she was sent to a mental health unit stralia, as she started experiencing
hallucinations:=Gerel effectively uses translanguagiaghea expresses her deep shock and
disbelief at'the trawatic experience of her Mongolian friend’s suicide attempt, while also

conveying “her'sympathy and compassion towards her friend.

“Include Extract 4 here”

In line 1, the researcher expresses her severe sifibekring her Mongolian friend’s
depressiongusing Anglicised Mongolian phrasasnar major depressiond orsiin
bainaleeshdymedsen du?the integration of English expression ‘major depression’,
integrated “info“the Mongolian phrase ‘-d orsiin bainaleeshd‘got involved’ (metaphorically
meaning ‘suffering’)], supported by an echo question through a rising intonatimedsen
uu?’ [“didn’t you know?”] — a type of direct question that repeatsart or all of something
which someone else has just said; or a parrot questiarirgfeat, please” question to
expressone’s surprise and disbelief. In ine 2, Gerel explains why she mot able to visit
her troubled friend because she was also having her odinain@peration during that crisis.
She incorporates thRussian word, “onepayus” [referring to “surgery” or “operation”] into

the Mongolian phrasé-d orj baisafi [“having”], forming “operatsind orj bais&n‘|was]
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having [medical] operation”]. Inline 3, researcher reports that their friend X was suicidal,
using the English wortkuicidal,” absorbed into the Mongolian phrases suct{sa&idal]
bolson baina leeshd!?[*“became [suicidal]”], while Gerel acknowledges the fact, stating
“Isuicidal] ch yu baikhaV [“sort of suicidal”] (line 4). In line 5, the researcher mentions her
friend’s suicidemattempt of overdosing her medication, whie Gerel confrms that X has
indeed overdosed (lines &8). Gerel and the researcher express their intensek #mocigh
loud gasps, strong exclamations, rising intonations asdgavoices,"BUR UURANDAA

EM UUSAN!” (line 6) “UUSAN! UUSAN! UUSANP (iine 8). Gerel further expresses her
sympathy towards her troubled friend in the next Extract 5.

“Include Extract 5 here”

Gerel states how she knew straight away that X was stgatevhen they met for the
first time (line.1); absorbing the English phr&depressed within the Mongolian phrase,
“pbolsiin bain& [“becamé], forming the Anglicised Mongolian expressiofgepressed
bolsiin bain& [“became depressgdin ine 3, Gerel further states how she tried to b€lp
embedding “thexEnglish expressiotpok her under my wingswithin the Mongolian syntax,
“Tegeed bi.ankhnaasaa aimar [So, | really kind of] took her undevingg gedeg shig [as
if]” becauseilsrealy cared for hér After a long pause, in line 4, Gerel becomes more
emotional as her voice becomes wobblier, trying to describe hotelsiexactly the same
when she first arrived in Australia. She also triesxfegn how she felt sorry for her friend,
as she integrates multiple emotional Mongolian words ar@sesrsuch ag®imar uruvduud
[“Awtfully felt for her?], “Aimar khetsuli [“Awfully hard!’] (line 4). Overall, through
translanguaging;= Geré able to share her intense emotional feelings of shock, iglisbel
sympathy,..and.empathy towards her troubled friend whie ef@eting her own experience.
The translanguaging practice is profuse with the multipjers of different linguistic
(English, Russian, and Mongolian) and paralinguistic ressuicad voices, gasps, rising
intonations, wobbly voices, exclamations, repeat/echo/tagian®s whie reflecting one of
the darkesttimes of her Mongolian friend who suffered folintal depression, and Gére

own reflections:

6. Discussion
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This study seeks to investigate translanguaging andkitgoiemotionality as a critical
approach to understand the ESL immigrantsciolinguistic and emotional realities in

speciic non-academic settings. Data findings suggestbiting immersed in the dominant
English language context does not necessarily ensur&$thaimmigrants persistently use
English insthestarget society. In fact, extensive amast@ant exposure, or pressure from the
English-only environment in Australia triggered these EZL immigrants to avoid
speaking English-only, as they often felt confined by Engiislly practices (Pacheco, 2018
Translanguaging, in this regard, seems to have become aqutafrtual communicative
basis and strategies for these women, when they readh each other for emotional and
mental support (Dovchin, 2020). Translanguaging has provided thesenwatimelinguistic
liberty — which/they cannot necessarily share with any otheigauipers— to converse freely
without having to conform to any linguistic or societal norms

Data examples, thus, present us with two important thealrgipints. First, in a
similar vein to a current tendency in translanguaging HKitew& Mori, 2018; Tian et al.,
2020), these_ESL immigrantsranslanguaging practices are clearly formed by the import of
multiple layersw=of inguistic resources. As Mongolian igrants living in Australia, a
society where English is used as the primary langdagearied purposes, it is common to
find dialogues such as in data examples, where thegsext®y incorporate English
resources. Yetythey also move beyond English resourcegyaistdgrate Russian linguistic
resources because of their close attachment and sociolmgusgory with the former USSR
(Extracts 2, 3, 4). The linguistic outcome is the combinationnglidh and Russian
resources, camouflaging through the complex forms of ArgliciRussianised Mongolian
terms, syntax, expressions, and phonetics.

More importantly, the study shows that translanguagingattiens camot
necessarily \be flled with constant posttive and playful @mat aspects such as laughing,
banterings=mecking, and teasing, as widely reported in theopsegtudies (Li & Zhu, 2019).
In fact, as examples in this study present, translanguamangprovide these immigrants with
the spaces'where they can feel comfortable and confidentpiessing their negative
emotions. .ESL immigrants are able to tell, discuss, respondhatenge, and work through
their highly emetional and deeply psychological experiencethegsshare and express their
intense sadness, grief and loss as presented in Extracend.,3 through paralinguistic
resources such as cries, long/short breaks, pauses, degpvhighers, wobbly voices, tag

guestions, soft voices; and the expression of their intehsek, disbelief, sympathy, and
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empathy through the incorporation of varied paralinguistic esgivns, modes, genres,
emotions, and voices (e.g., loud voices, gasps, rising intonaticotshpwwoices,
exclamations, repeat/echo questions) as shown in Exttatd 5. Translanguaging, thus,
can be deemed as free of surveillarcan“emotionally safe house” for these ESL
immigrants: asithey are also able to find emotional and menkt logl consoling each other
and establishing in-group emotional soldarity (Canagarajah, 2bi@her words,
translanguaging talk can be regarded as a signal that mguili individuals are feeling
emotionallyy safe-whether it is expressed as ludic behavior in the classiotmrough
sharing troubles. in conversations with close friends.

Second,translanguaging practices as presented in this suelgito us that these
ESL immigrants ‘are deeply emotional, and their psychologiodIn@ntal welbeing is in
jeopardy, asthey are particularly prone to depression due teemuation of varied
traumatic and precarious events that happened to thentheveourse of their lives as
migrants (Piller, 2016). Data examples show that the majofityyese women may have
developed ‘an emotional and psychological shock through adjustisentler, or also known
as“acute stressyreactidor{Yakushko et al., 2008), which often happens due to exireme life

changesin the ‘new environment. All these women suffered from sew& bf depression,

without seeking professional help due to their insufficiaotess to English (Dovchin, 2020).

We could, consequently, point out thagood portion of immigrants’ depression and stress IS
directly related to their not learning English well oriigaghese ESL immigrants are not
able to think straight or feel entirely focused on theirrjeyrof acquiring English effectively.
Depression is one of the main themes across the discaifrfesse ESL imngrants, which
hinders them from livingameaningful social life, let alone focusing on their English
language education and other academic sueseshis outcome is consistent with DeRoma,
Leach & Leveretts (2009) wel-known study on the association between self-reported
depressive symptomology and college academic performancehicin students presenting
with moderate“levels of depressive symptoms demonstrated jmwrmance within
academic environments compared to those with normal and inilueds of depression.

7. _he Educational Implications of Translanguaging and Emotionality
Based on theseydata findings, some recommendations are propo$&®OL practitioners
and educators, in terms of applying translanguaging and it$oligknotionality in ESL
immigrants’ language education. First, in order to improve Hfshigrants’ linguistic and

communicative competence in the host society, and to maxithes opportunities for them to
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become integrated into the new society, TESOL educatotgdshote that ESlmmigrants’
emotional, psychological, and mental factors might hinder them effective language
learning (Gkonou, Dewaele & King, 2020). Depression is caugimgnic emotional and
psychological stress to these ESL immigrants, and prolongeos@e to depression may
prevent themsfrom learning and increase the cycle afirgp disruptions. Outcomes suggest
a need for @ppropriate interventions aimed at reducing depresgiptoms that have the

potential to negatively impact academic performance existirld sociocultural contexts.

This will bring desired reality to the educational policgkimg which heightens the appeal of

the curriculum to the ESL students and consequently ensopee engagement and better
second/foreign language acquistion for them (Tomlnson, 2QiDerstanding our
students’ sog¢io<emotions, thus, may open up the opportunity for TESOL educators t
recognie ESL immigrants’ learning challenges, as it may help teachers and polcymake
understand multiple desires, emotions, traumas, psychologicdlmental issues embedded
within their multiple ways of learning, being, and speakibgu, 2016).

Second, seducators, we must play a critical role in recognising yh®ms of
emotional andspsychological difficulties and treat them wdlition at the classroom level.
Proper mediation.@and guidance from teachers can, to a great extent, facilitate students’ ESL
communication, “which inurn can help maximise the results of successful TE&Qucation.
What might _beshelpful is for teachers to understand abetiat classrooms and language
learning practices are oftentributing factors to their students’ difficulty in learning and to
depression,and stress. As such, TESOL educators should besareeohhow to put
students in contact with professional help and make thasenneendations to their students
in an appropriate manner. Instructors in TESOL programsistiiees should not be
completely oblvious to the practical challenges faced by &8dents, as they should be
provided_with instructions on various practical issues wexe presented in this study such
asdrivingglessons and tests, psychological counselling and thticaservices, and other
varieties of'social events that may plyessential part iboosting students” ESL
communicativescompetence. During TESOL programs, any padiveéd can contribute to
its effectiveness by being more cooperative and senstigeidents’ emotional needs and
difficulties, which_ wil, in turn, make the environment mdrelistic to learning and
educational exchange. Last but not least, it could bel Useftuture researchers to make a
link between the classroom and out of classroom translanguagaagices of our ESL
students with immigrant backgrounds in order to transfekkrb&ledge from real-life

settings to academic contexts pragmatically.
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Table 1
Participants” Demographic Information

¥
# | PseudoNames | Age Living in Australia Job
1 | Saruul 35 » 15 years Housewife
2 | Bolor 34 » 16 years Housewife
3 | Tseren 35 » 12 years Receptionist at hotel
4 | Khulan 27 » 1.5 years International student
5 | Gerel 39 > b6years Housewife
6 | Tsetseg 26 » 5Syears Kitchenhand
7 | Nomin 27 » 2years International student
8 | Alimaa 36 » 1lyear International student
9 | Erdene 36 » 1lyear International student
10 | Chimeg 40 » 2years International student
11 | Altai 42 » 5Syears Housewife

Table 2
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Data Collection Information

# Pseudo Names Locations Hours Spent Audio-recorded Hours
1 | Saruul Saruul’s house 4 hours 2
2 | Bolor Bolor’'s house 3 hours 1
3 | Tseren Pub 3 hours 1
4 | Khulan Café 2 hours 1
5 | Gerel Café 2 hours 1
6 | Tsetseg Library 2 hours 1
7 | Nomin Library 1 hour 1
8 | Alimaa Supermarket 2.5 hours 1
9 | Erdene Erdene’s house 4.5 hours 1
10 | Chimeg Mongolians’ event 4 hours 1
11 | Altai Mongolians’ event 4 hours 1
Total hours: | 32 hours 11 hours
Extract 1

Conversation Transcript

English translation

Researcher: Whatdo'you think the main reason for

yourdepression?

What do you think the mainreasonfor yourdepression?

Bolor:/ think living away from home, being a mom,

[and] (2.0) I had no friends (1.0) Something like that

| baikhguiyu tee?wobbly voice]

| think living away from home, beingamom, [and] (2.0) |

had no friends (1.0). Something likethat you know what |

mean? [wobbly voice]

Bolor: Yamarvaa neg duu chini neg memorytei

kholbootoi baidag shdeetee:? [sobbing]

Some songs are often associated with some kind of

memories, ri:ght? [sobbing]

Researcher: /TIIM/

/YES/

Bolor: /Aaviig sanagduuldag ch yum uu:/ [sobbing]

/Like reminding me of my dad, forexa:mple/[sobbing]

Researcher: /Aankhan/

/Yep/

Bolor: Ter duug sonsson chini bi shuudingeel
[sobbing] ™ HATED THAT TIME! Shuu:d ochood
untraamaa:r sanagdaad. N TEGEED BI UURIIGUU

MEDSEN BAIKHGUI YU. Bl YOSTOI AIMAR

When | listened to that song [sobbing] N HATED THAT

TIME! | justwanted toturn that songo:ffimme:diately [as

soonas it started playing]. N THEN | REALIZED THAT |
MUST HAVE BEEN AW:FULLY DEPRESSED [at the time]
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DEPRESSED BAISAN BAIKHAA: [sobbing] [sobbing]
Extract 2
Conversation Transcript English translation
Researcher: Hmmm... Hmmm...

Bolor: (2.0) Mashin'tereg baridaggui. 1> Garaad
uulzii gekheer naizbaikhgui. Tegeel buuraimar
handicapped sanagdsan ue aimarikh baisan (1.5).

Yamar saindaa joloonii shalgaltandaa unachaad

ukhtelee uilj baisan[webbly voice]

(2.0) I could not drive acar [or somethinglike that].
M did not have friendsto hangout. | had a lot of
awful timeswhen I feltl was awfully handicapped

(1.5). | rememberlwas crying myself todeath when|

failed my driving test [wobbly voice]

Extract 3

Conversation Transcript

English translation

1. Khulan:Er nishuudajild oroy gesen tertee tergui

minii diploom bolokhguishd, TEE (2.0)? TERNEES
BOLJ L DEPRESSEND,ORSON UGAASAA! Mongoliin
diplomiig khuleejavakhgui. Teriigkhuleen
avkhuulakhiintuld'dakhiaad ekhnees ni surch

baigaa baikhguiyu, TEE (9.0)?

| wanted towork straight away but my diplomadidn’t

work, RIGHT (2.0)? | HAD DEPRESSION BECAUSE OF
THAT BASICALLY! The Mongolian diplomawasn’t
accepted, RIGHT? | would have to start studying
everything from scratch, RIGHT (9.0)?

Researcher: /Tekh:/

/Yeah:/

Khulan: Tekheeryamarch motivaatsgui

bolchikhdogyum bainaleeshd, TEE (20.0)?

That’s why, I lost all my motivation, RIGHT (20.0)?

Extract 4

Conversation transcript

English translation
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Researcher: "X AIMAR MAJOR DEPRESSIOND
ORSIIN BAINALEESHD, MEDSENUU:?

1 YOU DID HEAR THAT X SUFFERED FROM MAJOR
DEPRESSION, DIDN’TYOU:?

Gerel: M Tii:shdee: Tegsii:shdee: Emneleg memlegt
khevteed. Bi yagtukhain ued ni biyagemnelegt

operatsind orj baisanibelkhoor bi ochij chadaagui

“MYes: | di:d. She was admitted to the hospital. I couldn’t
visither[inthe hospital] atthattime because | was inthe

hospital myselfhaving my surgery

Researcher: /Tsaadakh chini bur suicidalbolson

bainalee:shd?/

/[ heard] she was a:Imost suicidal?/

Gerel: Suicidal ch yu baikhav, /Tsaadakh chini bur/

Sort of suicidal, /She even did/

Researcher: /Emzemuusan geneleeshd/

/[ heard] she even overdosed her medication/

Gerel: 1/BUR UURANDAA EM UUTSAN!!/ [loud
gasps]

> /SHE OVERDOSED WHEN SHE WAS FRUSTRATED!/ [loud
gasps]

Researcher: /P TIINTUYKHGAAD BILUU:? UUSAN
GENE LUU:?/ [loud gasps]

/MYES! [I heard] SHE WAS ABOUT TO OVERDO:SE? ORHAS
[she] A:CTUALLY OVERDOSED?/ [loud gasps]

Gerel: TMUUSAN. UUSAN. UUSAN! [loud gasps]

‘M OVERDOSED! OVERDOSED! OVERDOSED! [loud gasps]

Extract 5

Conversation transcript

English translation

Gerel: Tsaadakh chini ugaasaa bi ankh taniltsaad

depressed bolsiinbainagej bi ™ MEDSIISHDEE SHUU:D

(2.0) [wobblyvoice]

| ™MIMME:DIATELY NOTICED THAT she was depressed

when | firstmether! (2.0) [wobbly voice]

Researcher: Tiim uu?

Really?

Gerel:Tegeed bi ahkhnaasaa aimar took her under my

wings gedeg shig TMREALLY CARED FOR HER [5.0]

So, | really kind of like took her under my wings. M

REALLY CARED FOR HER [5.0]

Gerel: Aimaruruvduud (3.0) Bi bur bainga (3.0) khun
baikhgui bolokhoor " AIMAR KHETSUU: ™ Bl UURUU
ANKH YAG TIIM BAISAN BAIKHGUI YU:? [tsaadakh] chini
bur khoyorijil negch khun medekhgui. /T MONGOL
KHUN MEDDEGGUI BAISAN GEED BAIGAA YUM CHINI/

[wobbly voice]

[I]awfullyfeltforher(3.0)! I was constantly (3.0) It was
MAW:FULLY HARD when there was no one [for her]. I
WAS EXACTLY LIKE HER WHEN | FIRST [arrived], YOU
KNO:W? [X] did not know anyone fortwo years [after
she arrivedin Australia]. /1 [She told me that] SHEDID
NOT KNOW ANY MONGOLIAN PERSON [at the time]!/

[wobbly voice]

Researcher:/Hmmm/

/Hmmm/

Gerel: Tegeed, argagui bizdee:?

So, [it was] understandable, wa:sn’tit?
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i Appendices

Semi-Structured Interview Questions

Please tell me about your linguistic and cultural background.

What is your first/heritage language?

What languages do you speak in the household?

What are the biggest challenges you started experiencing in Australia?

What i§ the role of English in your daily lives?

How often-do-you use English? Where, how and when?

Howsoften.desyou use your native language? Where, how and when?

Do youigo to specific English courses or classes? Where, how and when?

What do you'do to improve your English? Where, how and when?

How often has your English level affected your daily lives, academic lives and workplace
negatively? If so, why, where and how?

Do you feel.people might judge you based on how you speak/write English? Why? Why not?
What i§ the most significant pain point related to speaking English? Why?

What’s the hardest part about speaking English?

What type'of people did you talk about to help you with your English? What are you currently
doing to make the challenges easier?

Do you want to improve your English? If so, why and how often?

What i§ the biggest hindrance or challenges towards your English learning practices?
How often.ate you mentally and emotionally prepared to speak English?

Have you. ever felt any pressure of using constant English? When, how and why?

Have you ever felt depressed, stressed or upset because of your English or anything else?
What were the main reasons for your negative emotional symptoms since your life in
Australia?-When, how and why?

What have.you done to overcome your depressive symptoms?

Have yowsought any help? Why? Why not?

How is'yourdlife in Australia compared to your home country? Negative and positive
experiences

Transcription=Conventions

regular fonts Mongolian
italics English
bold Russian

[...]

non-linguistic features, explanation of utterances
or situations for readers’ comprehensibility

(2.0) pause in seconds

?

question/rising intonation

exclamation

CAPITALS pronounced with stress/emphasis

/! interruption; //as | said// = overlapping speech
: (as in ahz) the vowel sound is prolonged

™ high pitch

underline the feature of crying/wobbly voice
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Participants’ Demographic Information

E
# | Pseudo Names | Age Living in Australia Job
1 | Saruul 35 » 15 years Housewife
2 | Bolor 34 » 16 years Housewife
3 | Tseren 35 » 12 years Receptionist at hotel
4 | Khulan 27 » 1.5 years International student
5 | Gerel 39 » byears Housewife
6 | Tsetseg 26 » 5Syears Kitchenhand
7 | Nomin 27 » 2years International student
8 | Alimaa 36 » 1lyear International student
9 | Erdene 36 » 1lyear International student
10 | Chimeg 40 » 2years International student
11 | Altai 42 » 5Syears Housewife
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Data Collection Information

# Pseudo Names Locations Hours Spent Audio-recorded Hours
1 | Saruul Saruul’s house 4 hours 2
2 | Bolor Bolor’'s house 3 hours 1
3 | Tseren Pub 3 hours 1
4 | Khulan Café 2 hours 1
5 | Gerel Café 2 hours 1
6 | Tsetseg Library 2 hours 1
7 | Nomin Library 1 hour 1
8 | Alimaa Supermarket 2.5 hours 1
9 | Erdene Erdene’s house 4.5 hours 1
10 | Chimeg Mongolians’ event 4 hours 1
11 | Altai Mongolians’ event 4 hours 1
Total hours: | 32 hours 11 hours
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